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Ysgol Gynradd Gymraeg Penalltau
To be presented on the school’s website.  Other formats available through school office on request.


Governors’ Introduction
Dear Parents, Guardians, and Members of the School Community,
As the Chair of Governors, it is my pleasure to extend a warm welcome to you all as we reflect on another exciting academic year at Ysgol Penalltau. Our school has continued to drive continuous improvement in all areas. I am pleased to report the school has achieved School Development Plan (SDP) targets, which are detailed in the last section of the report. The SDP is a key performance indicator for the Governing Body, and we monitor progress against targets during our meetings. We are particularly pleased to see demonstrable increased engagement and confidence in pupils, from both a learning and teaching point of view. Other notable mentions include the extensive wellbeing provision that is now embedded and offered to all pupils. This provision supports pupils’ emotional and social development. As a result each pupil receives the necessary equity in order to thrive and reach their full potential.
As we move forward together, I encourage all parents and guardians to remain engaged in our school community. Your support and involvement are crucial to creating a positive and enriching environment for our children.
Thank you for your continued trust and partnership. Here’s to a wonderful year ahead filled with growth, learning, and achievement!
Warm regards,
Aled Hopkin









The Governing Body 
The Governing Body is responsible for the effective management of the school. Terms of office are normally four years, and the Full Governing Body is currently constituted as shown below. 
	Name
	Governor Type

	Ms K Grindal
	(Chairperson) L.A. representative

	Mr D Hagerty
	Vice Chair 

	Ms R Spiller
	L.A. representative

	Mrs H Ault
	L.A. representative

	Mr Jamie Williams
	Community Representative

	VACANCY
	Community representative

	VACANCY
	Community representative

	Cllr C Moss
	Minor Authority

	Mrs G Harris
	Parent Representative


	Mr A Hopkin

	Parent Representative


	Mrs Nicola Brikinshaw-Reid
	Parent Representative

	Mrs Lowri Owen
	Teaching Representative

	Mr Tom Rainsbury
	Head teacher

	Mrs April Watkins
	Staff Representative




The clerk to Governors is Mrs A. Lewis, who may be contacted via the
LA Governor Support: Governor Support Team

                                                               governorsupport@caerphilly.gov.uk





A REVIEW OF GOVERNOR'S ACTIVITY FOR THE ACADEMIC YEAR 2023/24
Over the academic year, Governors were again heavily involved in the management of the school and have met regularly both face to face and virtually. The Governing Body have agreed on the distribution of responsibilities for areas such as finance, safeguarding, buildings, recruitment, and staffing, along with statutory committees, to our sub-committees. Link governors were elected as follows: 
a.	Child Protection / Safeguarding – K Grindal 
b.	Looked After Children (LAC) – G Harris
c.	Additional Learning Needs (ALN) – G Harris
d.	Closing the Gap Governor (PDG/FSM) –J Richards
e.	More Able and Talented (MAT) – H Lewis-Ault
f.	Training Governor (Link Governor for Training and Development) – K Grindal
g.	Self-Evaluation Champion - Chairperson 
h.	Hwb Champion – L Owen
i.	Health and Safety –A Hopkin
j.	Association of School Governors Representative – All Governors
k.	Language Charter – R Spiller
l.	Distance Learning – L Owen & D Hagerty	
m.	Attendance – C Moss

Governors have supported several school events such as concerts, assemblies and Sports Day. It has been a pleasure to see such confident and enthusiastic pupils.
Members of the School Pupil Voice Committee’s delivered a presentation to governors outlining the work that they had done to improve the school over the course of the academic year. This included the Dreigiau outlining how they had supported the school to achieve the ‘After Gold’ Language Charter Award, and the school council explaining how they had developed the school yard.
The headteacher provides the Governors with termly updates on the school’s progress towards School Development Plan Targets and pupil progress. 
In terms of finance, the committee continued to work tirelessly with the head to ensure that we gain best value for money. The school is managing its budget effectively during these challenging times of cutbacks and restrictions. Grant funding has been used effectively to support learners and ensure professional development of all staff. A Finance sub-committee meeting was held to discuss end of year figures and to set our budget and grant spending plan for 2025-26. 
Budget Report 2024-25
	      School Budget: 2024-25
	Total Amount (Including Committed Exp/Inc)

	Net Expenditure

	Staffing Costs
	£916,329 

	Premises Related Costs
	£113,393

	Supplies and Services
	£69,090

	LA Service Level Agreements
	£26,261

	School Development Plan
	£25,167

	Total Expenditure
	£1,152,078

	Funding

	Total Formula Allocation
	£991,834.15

	Balance carried forward from previous year
	£162,133.34

	Total Funding
	1,143,967.49

	Overall Balance
	£115,403 (Carried forward)



Governors have agreed to staff changes and class structures which are reflected in the school prospectus. 
No parent meeting was held under Section 94 of the School Standards Organisation (Wales) Act 2013 in 2021-22. 
If parents wish to use their rights under the Act to hold a meeting, four conditions will need to be satisfied:
· Parents will need to raise a petition in support of holding a meeting.
· The meeting must be called to discuss matters which affect the school.
· A maximum of three meetings can be held during the school year.
· There must be at least 25 school days left in the school year.
Further advice on how parents may go about requesting a meeting with the governing body is available on the Welsh Government’s website at https://beta.gov.wales/sites/default/files/publications/2018-03/statutory-guidance-to-the-governing-bodies-of-maintained-schools-in-wales-regarding-the-duty-to-hold-meetings-with-parents.pdf
Complaints
There have been 2 formal complaints brought to Governors. 
Attendance
	2024/25 (244 pupils)

	Compulsory Age
	Compulsory Age
	94.64

	Authorised
	Authorised
	4.23%

	unauthorised
	unauthorised
	1.13%

	Below 80%
	Below 80%
	1.63% 4 pupils

	80%-84.9%
	80%-84.9%
	2.04% 5pupils

	85% -89.9%
	85% -89.9%
	6.14% 15 pupils

	90% - 94.9%
	90% - 94.9%
	18.44% 45pupils

	Above 95%
	Above 95%
	47.13% 118 pupils

	Girls
	Girls
	94.97%

	Boys
	Boys
	94.33%

	ALN
	ALN
	94.89%

	FSM
	FSM
	91.45%

	Non FSM
	Non FSM
	95.26%

	CLA
	CLA
	 



As a nation we are all battling to get attendance levels back to pre-pandemic levels. Our attendance for statutory-aged pupils is still lower than the pre-pandemic academic year 2018-19. 

As a school we continue to promote good attendance and engagement in learning and are proactive in addressing persistent absenteeism. However, holidays are still having a major impact on attendance. 


Most pupils and parents think 90% attendance is good. Are they right?
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                                           90% attendance = ½ a day missed every week!




The Welsh Government have set a primary Attendance Target of 95%

Exclusions
1 fixed term exclusion have been given during this academic year.


School Times 
	Sesiwn Bore | Morning Session
	Cinio | Lunch
	Sesiwn Prynhawn | Afternoon Session

	Nursery
	09.00 – 11.45am
	
	Sesiwn Dewisol Cylch Meithrin | Optional Cylch Meithrin Session
12.45-3.15pm

	Reception (Melangell)
Year 1 (Guto)
Year 2 (Dwynwen)
	09.00am-11.40pm
	Egwyl tua 10 munud | Break:  10 minutes
Approx. 10.20am
For Receptionand 10:30 am for all other clases

	
	
12:25-3:15pm:
Derbyn | Reception (Melangell)
Blwyddyn 1 | Year 1 (Guto)
Blwyddyn 2 | Year 2 (Dwynwen)

12:45-3:15pm
Blwyddyn 2/3 | Year 2/3
(Llywelyn)
 Blwyddyn 3/4 | Year 3/4 
(Seithennyn)
Blwyddyn 4/5 | Year 4/5
(Gelert)

1:05-3:15pm:  
Blwyddyn 5 | Year 5 (Gelert) Blwyddyn 6 | Year 6 (Branwen)

	Year 2/3 (Llywelyn)
Year 3/4 (Seithennyn) Year 4/5 (Gelert)

	09.00am-12.00pm
	
	
	

	Year 5 (Blodeuwedd)
Year 6 (Branwen)
	09.00am-12.20pm
	
	
	





Term Dates
	
	Dechrau Tymor | Start of term
	Dechrau Hanner Tymor | Half Term Starts
	Diwedd Hanner Tymor | Half Term Ends
	Diwedd Tymor | End of Term

	Autumn
	2/9/24
	28/10/24
	1/11//24
	20/12/24

	Spring
	6/1/25
	24/2/25
	28/2/25
	11/4/25

	Summer
	28/4/25
	26/5/25
	30/5/25
	21/7/25




Inset Closure Days 
6 staff training days are available to be used at each school’s discretion throughout the year. School will be closed to pupils on these days. 
The following dates are confirmed INSET days: 2/09/2024, 3/09/2024, 06/01/2025, 03/03/2025, 28/04/2025, 02/06/2025

Class structures for 2024-25
Nursery - Miss Iles 
Melangel (Reception) - Mrs Monico/Mrs N Jones-Pritchard
Guto (Year 1) - Miss Jenkins
Dwynwen (Year 2) – Miss Parry
Llywelyn (Year 2 + Year 3) - Mrs Rees/Mrs Gittings
Seithennyn (Year 3 + Year 4) - Mrs Poole 
Gelert (Year 4 + Year 5) - Miss Horler
Blodeuwedd (Year 5) - Miss Bushell
Branwen (Year 6) - Mr Gittings














The Curriculum

A stakeholder event was held to discuss our curriculum design. The new curriculum is no longer be divided into Key Stages-there will be continuum for all, with pupils monitored in progression steps. As well as three Cross-curriculum Responsibilities (literacy; numeracy and digital competence) the curriculum has six Areas of Learning and Experience: Expressive Arts; Health and Well-being; Humanities; Languages, Literacy and Communication; Mathematics and Numeracy; and Science and Technology.  
The curriculum should ensure that all our children and young people will be: 
· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work 
· ethical, informed citizens of Wales and the world 
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society. 
Further information is available on our website (including an easy read booklet for pupils).
Teachers use a variety of teaching strategies and pupils are encouraged to experience working as individuals, pairs and in groups. Teachers have the flexibility to timetable subjects to suit their classes- this may mean some subjects are taught in blocks rather than on a weekly basis. Pupils are sometimes grouped according to ability, age or at random, dependent on task.

Additional Learning Needs (SEN Code of Practice)
A copy of the school’s full Additional Learning Needs/ Inclusion Policies can be obtained by contacting the Head teacher.
The SEN Code of practice is being replaced by The ALN system. The separate systems for special educational needs (SEN) and learning difficulties and/or disabilities (LDD) in further education will be changed to create a single system for supporting learners from 0 to 25 with ALN. The additional learning needs (ALN) system will be put in place between September 2021 and August 2024. Some children will move to the ALN system between September 2021 and August 2022.
We are determined to deliver a fully inclusive education system for learners in Wales, a system where needs are identified early and addressed quickly, and where all learners are supported to reach their potential.
The school consults with the parents of ALN pupils especially when designing a special programme of work or evaluation of it. Each ALN child has an Individual Education Plan (IEP/IDP). Parents are informed and take part in the reviewing process- this will be in a Child-Centred panel meeting.
The Education Authority provides special support for some children in school. Some pupils may require additional support during or throughout the school day to help them to access the curriculum fully. Some pupils may be withdrawn from lessons for additional targeted support sessions given by school staff.
When the ALN system is fully introduced , you will notice the following changes to what things are called:
· special educational needs (SEN) becomes additional learning needs (ALN)
· special educational needs co-ordinators (SENCos) become additional learning needs co-ordinators (ALNCos)
· special educational provision (SEP) becomes additional learning provision (ALP)
· plans such as individual education plans (IEPs), statements and learning and skills plans (LSPs) will be replaced with a new plan called an individual development plan (IDP)

MAT Provision
At ysgol Penalltau we recognise and support the needs of these children who have been identified as more able and talented (MAT) according to the NACE guidelines in one or more areas of learning. It is our aim to ensure individual children are encouraged to develop their attributes, skills and potential within a learning environment that embraces equality of opportunity and provision. We are also commited to identifying and meeting the needs of these young pupils as early as possible in order to enable them to achieve their full potential.
We aim to ensure that all our pupils have access to the curriculum, no matter what their needs and abilities, and we will continue to use a range of support mechanisms and services to achieve this.
Pupils and visitors with Disabilities
We will ensure that pupils with disabilities will have equal opportunities within the school and that all possible aspects of the curriculum will be open to them. They will be treated sensitively and fairly. We will discuss with parents whether any special arrangements need to be made for their child and will consult with the appropriate department in the Local Education Authority in order to fulfil any needs. The school is a modern-build and has been purpose-built with due care to accessibility. Wheelchair accessibility is achievable in all areas of the school and disabled toilets are available in all 3 main areas of the school. Hearing equipment is available in the main reception and school hall. All school documentation is available in a variety of formats on request. The school’s Disability Equality Scheme is available on request.  Mrs Lowri Owen is the school’s Additional Learning Needs Coordinator (ALNco). Mrs Gemma Harris and Mrs Lowri Owen are our nominated ALN Governors.


Toilet Facilities
There are 3 pupil toilet blocks within the school, including 2 disabled toilets. Staff/ visitor toilets are also available. Cleaners are employed by Caerphilly LA to clean the toilets daily, ensuring a sufficient supply of toilet paper, soap and hot water. The temperature of the water is checked by an electronic system. Hygiene inspections are undertaken by the caretaker on a daily basis. Pupils have access to the toilets throughout the day but must ask in order for staff to know there whereabouts for safety reasons.
Healthy Eating and lifestyle 
The school has a Health and Fitness Policy and a healthy lifestyle is promoted at school. Pupils are encouraged to bring fruit in for break time snack.
Pupils have regular access to drinking water throughout the day. Foundation Phase pupils receive free milk. Crisps, sweets and sugary drinks and flavoured waters are not permitted. Caerphilly Catering currently supply a well-balanced and tasty variety of freshly prepared meals at lunchtime. Arrangements are made at school for those children who wish to bring sandwiches and we promote healthy lunchboxes.  The school has a Health and Well-Being Committee which helps pupils have a voice in decisions relating to food, fitness and well-being. The school has gained the Healthy Schools National Quality Award. 
Sports
All pupils have 2 hours of health and well-being activities timetabled each week. In addition to this, planned physical activities are integrated into other subject areas throughout the week. Our ‘Young Leaders’ are responsible for timetabling and leading physical activities during playtime breaks but there are also markings on the school yard to promote physical activity. 
Throughout the year, a wide range of sporting activities and extra-curricular clubs and events were arranged: 
· Year 6 Outdoor adventure Course at Llangrannog which gave pupils an opportunity to participate in physical and activities such as skiing, high-ropes, quad biking, go carts and archery..
· Urdd sports club and several taster sessions for all ages.
· A wide range of after school clubs have continued this year. This included cooking activities, netball, rugby, football, folk dancing, glee club, art and multi-sports opportunities. 
· Year 5 pupils received Dragon’s Gateway Rugby sessions to improve their rugby skills. 
· School ran a non-contact boxercise club as part of the Welsh Boxing ‘Hooked’ programme
· Parents were invited to participate in the boxing, arts and cooking club in order to enjoy the extra-curricular activities with their children.
· Wythnos Iechyd a Lles pupils had an opportunity to try out a wide range of physical activities including Beat ball, gymnastics, hockey, ballet, taekwondo, netball, tennis, dancing, Karate and Circuit training. 
· School Sports Days were held for Nursery, Reception to Year 2 and Years 3-6. The level of engagement from all pupils was exceptional.
· Urdd and Caerphilly regional Cluster Netball Competitions.
· Urdd mixed football competition - Cwmbran Stadium
· Urdd and Caerphilly cluster Rugby Competition 
· Year 4 pupils attended a 3 week intensive swimming course
· Urdd Athletics Competition
· Caerphilly Welsh School’s Athletics
· Indoor Caerphilly school’s athletics

Music
Welsh Government have funded an online learning platform for music called Charanga. This platform has enabled staff to develop their knowledge and skills to improve the teaching of music in our school. All classes explored music and instruments using the Charanga platform.
4 pupils in Y6 took advantage of the opportunity to partake in additional Harp lessons. They are progressing really well.
Children are encouraged to listen to music daily; all pupils celebrated Dydd Miwsig Cymru and had an opportunity to compete in musical events in our school Eisteddfod. We also had entries in the Urdd Eisteddfod. Well done to all who competed.

Activities and Community Links
· A wide variety of trips to places in the community: Parc Penallta,Theatre trips, Collier’s Farm, Sain Fagan Folk Museum, Llancaiach Fawr, Big Pit. 
· Visits to school from public service officers such as the Fire Service and parents involved in the NHS or caring roles
· Our Glee choir gave a brilliant performance in Ystrad Mynach Christmas Fayre.
· Pupils performed at the Menter Caerffili’s Ffiliffest.
· Christmas Carol Service St Catwg’s Church
· Parent Teacher Association activities included termly discos, Christmas Fayre, raffles, and Easter Egg Hunt.
· Parents have been welcomed into school for a wide range of activities:

· Assemblies
· Parents’ Evenings
· Class work presentations
· Nursery and Rising 3’s parent sessions and presentations
· Fortnightly Coffee Morning sessions
· Transition sessions for new families
· Christmas Concerts.
· Pupil-led Progress Meetings
· Reading workshop
· Meet the Teacher Drop in Sessions
· Year 6 Graduation Assembly
· ALN Workshop
· School Development Plan Workshop
· Policy workshops with regards to the Anti-Bullying and Behavioural Policies

· Pupils regularly participated in awareness and fund-raising events for charities such as Children in Need, Anti Bullying week, NSPCC week, Comic Relief, Mental Health Awareness week, Water Warrior’s Day.
· The school has supported the Health authority in delivering many of their programmes: height, weight and vision/hearing screening, dental checks, immunizations.
· Year 6 made termly visits to Parc Penallta as part of the Stronger Roots Mental Health and Well-being with Nature project. The project is run by the park ranger and a team of psychologists. 
· Harvest festival donations were given to our local Food Bank.
· Internet Safety Workshops were held for pupils as part of National Internet Safety Day.
· Nappy donations were given to the Parish Trust via the ‘Nappy November’ initiative
· Pupils discussed the importance of creating a safe and happy environment during Anti-Bullying Week.
· Year 2 –Kerbcraft- road safety sessions
· Pupils in Years 4, 5 and 6 pupils spent time away from home in Llangrannog (Yr 6), Abernant (Yr 5) and the Urdd Centre in Cardiff Bay (Yr 4) participating in a wide range of activities such as horse-riding and abseiling. They all thoroughly enjoyed it and we were incredibly proud of their attitude and behaviour. 
· Pupils in all years had trips to enhance their learning and to feed into their theme work, such as Cyfarththfa Castle, Bryn Bach Park, Welsh Water Centre, Blackwood Miner’s Institute and the Sherman Theatre in Cardiff to see theatre productions. 
· Several after-school clubs have been held this year including Glee Club, Boxercise, cookery, Expressive Arts, Football, Rugby, Folk Dancing, Netball.
· Other cultural and religious festivals were explored in several of our classes- Chinese New Year, Diwali, Holi, Hannukah, Easter and Christmas. 
· .
· Pupils decorated a Wheelbarrow for the Ystrad Mynach ‘Wales In Bloom’ event.
· In May we celebrated ‘Diwrnod Su’mae, Shw’ mae’ - a fantastic opportunity to celebrate the growth of the Welsh language in our community.
· All pupils took part in the school’s end of theme celebration day on the theme of ‘Travel’ where the whole school was transformed into an airport!




Evaluation of School Development Plan 2024-25
	Priority
	Gweithgareddau ac effaith / Actions and impact

	Priority 1- 

Strengthen Distributional Leadership Roles and Responsibilities by Empowering Staff and Developing the Senior Leadership Team whilst Embedding Effective Monitoring Cycles






	1. Further embed effective monitoring cycles within the school with transparency and clear expectations.

1.1 Asana (cloud-based platform and app) will be utilised in order to plan out the year’s staple monitoring activity and cycles:

The embedding of Asana as a central tool for monitoring cycles has now moved beyond initial implementation into a phase of consolidation and refinement. Senior Leaders (SLT) are confidently using the platform to plan, allocate, and track monitoring activities, and this has led to a demonstrable improvement in the consistency and transparency of school-wide practices.

The next phase will focus on deepening staff engagement and enhancing the strategic use of monitoring data. Middle leaders are beginning to take greater ownership of their areas within Asana, and further coaching will be provided to ensure they are not only recording actions but also using the platform to reflect on impact and inform future planning.

To support this, the SLT will introduce termly review checkpoints within Asana, where progress against key priorities/areas of the SDP and Self-Evaluation are evaluated collaboratively. This will help to maintain momentum, celebrate successes, and adjust plans responsively.

1.2. Monitoring activities will be supported by clear self-evaluation processes for individuals and teams.

The culture of self-reflection and self-evaluation is now firmly embedded across the school, with staff regularly engaging in structured reflection activities. The use of the Improving Quality of Teaching and Learning Framework has become a familiar and valued tool, supporting both individual and team-based evaluations. Staff are increasingly confident in identifying strengths and areas for development, and this has led to a more collaborative and empowered approach to professional growth.

The next phase will focus on enhancing the impact and consistency of self-evaluation by ensuring that outcomes are more explicitly linked to school improvement priorities and pupil outcomes. To support this, the school will introduce a termly self-evaluation summary template, enabling individuals and teams to synthesise their reflections and feed directly into SLT planning and review cycles.

Additionally, the school will begin to systematically incorporate pupil voice into self-evaluation processes. This will include structured feedback opportunities following learning walks, book looks, and classroom visits, ensuring that children’s perspectives are used meaningfully to inform teaching and learning improvements.

The two-week turnaround model following observations and scrutinies will continue, with an added focus on tracking the implementation and impact of agreed targets. This will ensure that self-evaluation leads to tangible improvements and sustained professional growth

1.3 School Self-Evaluation Processes will be embedded and regularly reviewed. The honest and frank information will be used to celebrate achievements as well as to plan for improvements.
The school’s self-evaluation processes have now matured into a structured and strategic cycle, with a full-scale draft Self-Evaluation Document (SED) and Analytical Commentary completed across all three Estyn inspection areas. This foundational work, led by the Headteacher, Deputy Headteacher, and SLT, has ensured that the document is robust, evidence-informed, and aligned with the Estyn framework.

The next phase will focus on broadening ownership and embedding the SED as a live, collaborative tool. The document will now be shared with all staff to facilitate whole-school discussions around judgements, evidence, and next steps. This will support a culture of collective responsibility and transparency, where all stakeholders understand how their work contributes to the school’s overall effectiveness.

To ensure the SED remains current and meaningful, half-termly review cycles will be fully embedded using Asana. These reviews will be led by Progress Step Leaders, the ALNCo, and other key staff, with dedicated leadership time already allocated to support this. Each review cycle will focus on updating evidence, refining judgements, and identifying emerging priorities.

Looking ahead, the school will explore ways to triangulate self-evaluation evidence more systematically, drawing on pupil voice, parental feedback, and external moderation where appropriate. This will further strengthen the validity of the school’s judgements and support a continuous cycle of improvement.




2. Ensure a robust system of performance management and staff development.

2.1. All members of the Senior Leadership Team will receive training to ensure the culture, processes and routines of ‘Professional Development Reviews’ are unified and consistent. This will be held before target setting meetings and training reviewed with the Senior Leadership Team before holding interim progress discussion meetings in January.

The initial training delivered to Senior Leaders on conducting Professional Development Reviews (PDRs) has had a positive impact, with leaders reporting increased confidence in holding evaluative and professional discussions. The quality of PDR documentation has been quality assured by the Headteacher, confirming that the processes are being implemented with consistency and professionalism.
The next phase will focus on refining the quality and depth of PDR conversations and ensuring that they are clearly linked to professional growth and whole-school priorities. To support this, a refresher training session will be delivered ahead of the next round of interim discussions in the autmumn term. This session will include a focus on coaching techniques, setting measurable targets, and using evidence to inform discussions.
In addition, the school will introduce a PDR reflection and feedback form for staff, allowing them to evaluate the usefulness of the process and suggest improvements. This will help ensure that the system remains responsive and developmental, rather than procedural.
To further embed consistency, SLT members will begin to peer-review each other’s PDR documentation, providing constructive feedback and sharing best practices. This will support a culture of continuous improvement and shared accountability.



2.2. All members of staff continue to receive Professional Development Review. However, these processes will reflect the distributional leadership model we are working towards.
The school has successfully established clear lines of accountability and mentoring through its distributed leadership model. All staff are now engaged in structured Professional Development Reviews (PDRs), with senior leaders and Leaders of Teaching and Learning providing regular, focused support. This has created a more personalised and developmental approach to performance management, aligned with the school’s vision for distributed leadership.

The next phase will focus on deepening the impact of this model by strengthening the quality and consistency of mentoring conversations. Leaders of Teaching and Learning will receive additional coaching on how to facilitate reflective, evidence-informed discussions that lead to meaningful professional growth. This will include training on giving developmental feedback, setting SMART targets, and using pupil outcomes to inform review conversations.

2.3. Systemic evaluation of pedagogical quality for teachers will be further developed with distributional leadership.
The school has made strong progress in embedding a multi-layered approach to evaluating pedagogical quality, with self-led, team-led, and senior leader-led monitoring activities now well established. Teachers are engaging in regular book scrutinies, planning reviews, and lesson observations, and are responding promptly to feedback by evidencing improvements within a two-week window. This has created a responsive and developmental culture where professional growth is clearly visible and supported.
The next phase will focus on refining the differentiation of support based on individual teacher needs, ensuring that the system remains both rigorous and supportive. Leaders of Teaching and Learning will work with SLT to develop teacher development profiles, which will help determine the level and type of support each teacher receives. This will formalise the move away from a one-size-fits-all model and ensure that monitoring is proportionate, purposeful, and tailored.
2.4. Systemic evaluation of pedagogical quality for teaching assistants will be further developed with distributional leadership.
Interim progress meetings held in   March with all staff utilising the team’s training. Lesson observations held in February. Effective ‘Professional Dialogues’ held with TAs and HTLAs have been effective in aligning their performance expectations to professional standards. Quality of performance management documentation quality assured by Head.
3. Transform and enhance the school’s Senior Leadership Team through structural change, training and clear distributional leadership responsibilities

3.1. Senior Leaders will have responsibility for specific school development priorities. They will be responsible for creating and monitoring the development of their target and will be overseen by the Headteacher and Deputy Headteacher.

The transformation of the Senior Leadership Team (SLT) through structural change and distributed leadership is now well underway. Each senior leader has developed and implemented action plans aligned to their School Development Plan (SDP) priorities, with clear success criteria and developmental steps. These plans have been shared with both external partners (EAS) and governors, demonstrating a growing confidence and clarity in leadership roles.

The recent appointment of an additional Deputy Headteacher from within the existing SLT has further strengthened leadership capacity and ensured continuity of leadership across the week. This internal promotion also reflects the school’s commitment to succession planning and talent development.

The next phase will focus on deepening strategic leadership and strengthening accountability structures. Senior leaders will now move beyond implementation to evaluating the impact of their actions on pupil outcomes, staff development, and whole-school improvement. This will involve refining their use of data, stakeholder feedback, and monitoring evidence to inform their evaluations.

To support this, the school will introduce termly leadership impact reports (SDP Evaluative Commentary), where each SLT member will summarise progress, challenges, and next steps for their priority area. These reports will be shared with the Headteacher, Deputy Headteacher, and governors, ensuring transparency and enabling informed challenge and support.

Middle leaders will also be more actively involved in co-leading development priorities, with structured opportunities for coaching, shadowing, and joint monitoring alongside SLT members. This will build leadership capacity at all levels and ensure continuity of vision and practice.

Finally, the school will continue to embed a culture of distributed leadership through regular SLT development sessions, focusing on strategic thinking, data analysis, and leading change. These sessions will ensure that all leaders are equipped not only to manage their areas but to drive sustained improvement across the school.

4. Distributional leadership at the school will ensure middle leader development for three core purposes: (a) to develop individuals and their leadership skills, (b) to build leadership capacity, and (c) to support succession management.

4.1. Key members of staff who are middle leaders and aspiring middle leaders will be able to access leadership training (internally and externally) and, thus, receive opportunities to shadow, practise and expand their knowledge.
The school has made strong initial progress in developing middle leadership through a clear focus on training, strategic involvement, and distributed leadership. Two members of staff have now completed the EAS Middle Leaders Development Programme, and internal opportunities have been provided for middle leaders to contribute to school development planning and undertake leadership tasks, such as creating subject overviews for their Areas of Learning Experience (AOLEs).
This has laid a solid foundation for building leadership capacity and supporting succession planning. Middle leaders are beginning to demonstrate increased confidence and strategic thinking, particularly through their involvement in planning and evaluating aspects of the School Development Plan.
The next phase will focus on deepening leadership practice and embedding strategic responsibility. Middle leaders will now lead a full AOLE audit, supported by senior leaders, to evaluate curriculum coverage, progression, and impact. This will provide a meaningful opportunity for them to apply their leadership skills in a real-world context and contribute directly to whole-school improvement.
To further support their development, the school will introduce leadership coaching sessions, pairing middle leaders with experienced SLT mentors. These sessions will focus on developing skills in data analysis, action planning, and leading teams. Middle leaders will also be encouraged to lead CPD sessions or professional learning communities, sharing their expertise and building confidence in leading others.
5. Embed the culture and philosophy that all staff are leaders to live out our value of valuing and trusting staff whilst developing mutual accountability.
5.1. Individual responsibilities will be tied to their performance management planning and review cycles
The school has made significant strides in embedding a culture where all staff are recognised as leaders within their roles. Clear responsibilities have been established for all staff, and these are now firmly tied to the performance management cycle. The second and final round of Professional Development Discussions has been completed, with all staff making expected or better progress towards their targets. This reflects a growing sense of ownership, clarity, and mutual accountability across the school.
The school timetable and calendar now reflect these responsibilities, with non-contact time allocated to enable staff to fulfil their roles effectively. This structural support has been particularly impactful for senior and middle leaders, and recent professional discussions with teaching assistants have begun to extend this culture of leadership more widely.
The next phase will focus on deepening staff agency and refining role clarity across all levels. Staff will be invited to co-develop or revisit their role descriptors, ensuring that expectations are not only clear but also co-owned. This will reinforce the school’s value of trusting and valuing staff, while also strengthening alignment between individual responsibilities and whole-school priorities.
Additionally, the school will begin to capture and celebrate examples of leadership at all levels, highlighting how individuals are contributing to school improvement through their roles. This will help reinforce the message that leadership is a shared responsibility and a core part of the school’s culture.
Finally, the school will explore opportunities for cross-role collaboration, encouraging staff to work together on shared priorities and learn from one another’s strengths. This will further embed a culture of distributed leadership and mutual accountability.
5.2. We will recognise, as a school community, that all staff have key responsibilities (relative to pay grade) and, thus, are leaders of development areas.
The school has successfully embedded a culture where all staff are recognised as leaders of development areas, with responsibilities clearly aligned to their pay grade and working hours. The use of a responsibility mapping document has ensured transparency and clarity, and this has been supported by structured performance management processes and mentoring from senior leaders. The second round of Professional Development Discussions has confirmed that all staff are making expected or better progress towards their targets, and the quality of documentation has been assured by the Headteacher. 
The next phase will focus on enhancing ownership, visibility, and impact of these responsibilities. The mapping document will now be reviewed and updated termly, with staff invited to reflect on their roles and suggest refinements. This will ensure that responsibilities remain relevant, manageable, and aligned with evolving school priorities.



	Priority 2 

Develop Standards and Consistency of Teaching and Learning across the School by Implementing Cohesive and Progressive Language and Literacy, Mathematics and Digital Learning Provision
































	1. Implement and Embed a Clear Pedagogic Approach in order to Ensure Consistency and Effective Numeracy, Language and Digital Competency Progression.

1.1, Subject Area training to be provided by subject leaders at the beginning of the academic year. Review of  progress made and further training needs addressed where appropriate.
Training day to be undertaken in order to review and identify any further training needs.
The school has made significant strides in embedding a purposeful, progressive, and responsive curriculum across numeracy, language and literacy, and digital competency. Monitoring activities—including lesson observations, learning walks, book scrutinies, and assessment analysis—demonstrate that pupils are engaging with well-structured learning experiences that promote the development and application of key skills across the curriculum.
Numeracy
A clear and progressive numeracy curriculum is now embedded, with fortnightly problem-solving tasks ensuring contextual application of skills. The use of a wide range of assessment tools—including personalised assessments, internal tracking, and weekly/termly evaluations—has enabled the school to identify pupil needs and implement targeted interventions. The majority of pupils are making expected or better progress.
The numeracy lead has provided tailored support to teachers following data reviews, and termly audits have informed both strategic planning and professional development.
The next phase will focus on: evaluating the impact of interventions through comparative analysis of Spring and Summer term assessments.
Refining thematic learning using a design thinking approach to ensure numeracy is meaningfully embedded across all AOLEs.
Continuing to monitor the National Numeracy Framework to ensure full coverage and progression.
Language and Literacy
Monitoring and audit activity has led to significant improvements in phonics provision, with consistency achieved across English and Welsh. The implementation of Read Write Inc. training has contributed to improved pupil outcomes in phonics assessments. However, writing remains an area requiring further development.
The introduction of The Writer’s Journey and the Improvement Wall has begun to address this, with early evidence of impact seen in extended writing opportunities across most classes. The next phase will include:
Further mentoring and support for teachers in embedding extended writing strategies.
Monitoring the impact of the Improvement Wall on pupil independence and writing quality.
Tracking writing progress more closely to evaluate the effectiveness of recent initiatives.
Digital Competency
Digital portfolios and new planning templates have ensured that digital competency is being tracked and taught with increasing consistency. Monitoring has confirmed that digital skills are being developed across AOLEs, and the design thinking approach is helping to integrate digital learning into thematic units.
The next phase will focus on:
Evaluating the impact of digital learning on pupil outcomes through portfolio reviews and pupil voice.
Continuing to monitor planning and teaching to ensure progression and coverage of the Digital Competence Framework.
Identifying further professional development needs through the upcoming subject audit.


1.2.  Assess and track pupil’s development to ensure robust learning systems are being utilised and progression is consistent.
The school has made significant strides in embedding a robust and systematic approach to assessment and tracking, ensuring that pupil development is consistently monitored and supported. The use of both internal and national assessments, including personalised assessments, heat maps, and standardised tools such as CAT4 and dyslexia screening, demonstrates a comprehensive strategy to identify individual and group learning needs.

The integration of data from Welsh and English Reading, Numeracy Procedural and Reasoning, and spelling assessments into heat maps has enabled staff to pinpoint specific areas for development. These insights have been effectively used to inform professional discussions and tailor provision accordingly. The termly tracking templates and National Frameworks data further support this process, ensuring that all teaching staff are engaged in reflective, data-informed practice.

Subject leaders and the ALNCo have been allocated time to analyse data and plan targeted interventions, which has strengthened the school’s capacity to respond to emerging needs. This collaborative approach ensures that support is not only timely but also aligned with the pupils’ learning journeys.

The school’s internal tracking tool has proven effective in monitoring effort, attainment and progress in numeracy, language, literacy and communication and digital competency attainment, with clear evidence of progression being mapped and acted upon. The consistency in using these tools across the school reflects a shared understanding of assessment’s role in driving improvement and has been the basis of rich dialogue around progress and how that links to effort and attainment in the context of each pupil. This has also facilitated decisions around provision and support for pupils to further support progress.

Moving forward, continued emphasis on refining data analysis practices and ensuring that all staff are confident in interpreting and acting on assessment data will be key. Additionally, evaluating the impact of interventions on pupil outcomes will further enhance the school’s ability to provide purposeful and impactful learning experiences


1.3. Undertake a resource audit to ensure the adequate and appropriate resources are available to everyone. Order the relevant and necessary resources to ensure effective and efficient teaching.
Continuous termly through subject audits and monitoring work the school has ensured we have the correct and appropriate resources to promote effective teaching and learning of numeracy /Literacy and digital competency.
3. Embed clear monitoring processes for subject areas in order to Improve Feedback to Staff, Improve Teaching Quality and Learner Outcomes.

2.1  We will monitor the effectiveness of Teaching and Learning of Subject Areas to ensure that we are  implementing a cohesive strategy for numeracy, language and digital competency development .
Clear monitoring cycle in place and self-evaluated as being robust. Responsibilities allocated to SLT and Middle Management. SIP and Governors provided with updates. Staff noted monitoring cycles as one of the schools’ biggest improvements due to clarity and transparency in recent wellbeing questionnaire. Clear deadlines have been set on a termly basis utilising ASANA and the shared monitoring calendar. Monitoring spread evenly and sensibly across the year - two terms of embedding this have shown its success so far. Senior Leaders are all using   ASANA successfully and effectively.
Any developmental areas arising from monitoring activity informs the professional development focus of staff professional learning sessions that feed into the school’s vision for teaching and learning.
2.2  Lesson observations will be undertaken by Senior Leaders and the AoLE lead to ensure effective high-quality teaching and clear consistency across every progress stage and year group.
Focus was on differentiation, challenge and expectations, Assessment and feedback, clarity in learning, structure of lessons and learning experiences and the role of additional adults. This activity noted that all teachers were having good or high impact on learning. 
As previously feedback following these observations has been relayed to every teacher with strengths and developmental areas being highlighted. Following the feedback provided staff are expected to complete the self-reflection form demonstrating how they have implemented their development points within a fortnight. 
3. Plan authentic learning opportunities effectively that are relevant to pupils lives and can be applied to everyday scenarios.
3.1 School will monitor books for evidence of effective and consistent effective teaching, and learning.
Following book scrutinies a review book scrutiny has been undertaken to assess the improvement points highlighted. 
This work highlighted effective teaching and learning in the majority of classes in the focus area of:
Cross Curricular Skills Development
Feedback, Response and Independence
Differentiation, Challenge and Expectations.
3.2. To ensure effective and relevant opportunities are planned to practise problem solving.
Recent book scrutiny and lesson observations noted effective and relevant opportunities related to problem solving are being planned appropriately, to ensure the children are able to link and develop the skills that are being taught to different scenarios and in different contexts in the majority of classes. This is supported by the school’s numeracy planning scheme that puts emphasis on a fortnightly central problem with number skills and knowledge taught and reinforced as part of the problem- solving/reasoning process.
Moving forward pupils need further opportunities to practice, refine and apply the skills and knowledge utilised within the fortnightly problem solving within numeracy sessions in other areas of the curriculum. The design thinking model developed across the school will further support this.

4. Moderation of work will be undertaken to ensure clarity of understanding and use of Learning descriptors statements.
4.1.  Regular Moderation activity timetabled across the academic year as part of staff development sessions.
All staff are clear and have a strong understanding on pupils’ attainment levels and learning descriptors, to ensure the next steps are carefully planned, ensuring progression.
Moderation of work in writing and numeracy has been completed focusing on assessing against the National Numeracy Framework.
Further moderation activity has now been undertaken in the with regards to Speaking and listening. This was an opportunity to further refine the use of effective questioning to enhance and consolidate learning as well as informing teacher assessment in learning.

	Priority 3 
Raising Aspirations and Outcomes Amongst Vulnerable Learners by ensuring Robust Tracking Processes, Appropriate Wellbeing and Academic Support, alongside Effective Roll Out of the RADY Project and Purposeful Family Engagement.















	1. Develop Robust Tracking Processes.
1.1, Establish a comprehensive list of criteria for vulnerable learners, which should include:  
Attendance:
· attendance is tracked by J Richards as FSM officer
· if pupils are absent, parents are contacted to see if support can be provided.
· If pupils are persistently absent (90%), school will arrange meetings and ask for medical evidence.
·  If the attendance falls below 84%, EWO officers will attend meetings with parents 
· 
Progress:
· all progress is tracked termly by class teachers; SMT hold discussions on progress towards targets to offer support
· FSM tracking is monitored termly by deputy head to look for patterns, individuals, possible ALN, gaps between FSM and non-FSM

1.2, Conduct staff training to ensure a consistent understanding of the criteria across the school.
All parents have been invited to a fortnightly coffee morning. The head teacher, deputy head / ALNCo and FSM officer are present to give advice and signpost to relevant agencies. 

Parents are reminded of outside agencies that can support them weekly at the end of Post Penalltau.

Feedback on FSM progress shared with school staff.

Senior management have analysed results to inform strategies and planning for vulnerable pupils next year.

2. Embed Wellbeing into the Curriculum  
2.1, Introduce structured SEL lessons into the weekly timetable for all year groups.
Pupils’ wellbeing and safety questionnaires to be completed in April.
Senior management amalysed results to feed into development plan for next year.
3. Implement Targeted Wellbeing Interventions
3.1, Create a referral system for learners requiring more intensive wellbeing support for Interventions will include:  External mental health support. For learners with significant emotional challenges
First 2 weeks of autumn term included a focus on wellbeing provision in order to ensure pupil’s readiness for learning. This included rich discussions with pupils around personal and appropriate targets for attainment and what was needed in order to support them to achieve these outcomes.
Thrive sessions / Breakfast and catch-up / specific wellbeing interventions in place, with specific focus on the needs of FSM pupils
Assessment has been completed to see the effect of wellbeing on vulnerable / FSM pupils. This has been analysed by the SLT to embed strategies for the coming year.
4. Embed RADY Strategies in Lesson Planning and Delivery
4.1, Use baseline assessments alongside teacher judgements to identify learners’ capabilities and ensure they are challenged appropriately.  
SLT have worked with class teachers to analyse progress towards targets and discuss strategies and teaching methods to support further progress.
4.2, Provide additional CPD focused on practical implementation of RADY strategies within classroom practice.
RADY tutorials completed and strategies discussed with SMT / staff.
Classes have embedded the 5 Questions, Wal Wella, floor books and skills ladders for pupils to take responsibility for their learning and progress. All pupils set personal targets which are scaffolded by staff where needed.
All staff have chosen assessment strategies to trial within class, following training from Gareth Coombes and Daniel Davies. These strategies have been shared within professional development sessions in school and with the cluster.
4.3, Plan and deliver whole-school CPD sessions that outline the key principles of the RADY project, including:  
All staff are reminded about expectations and challenging targets, especially with regard to vulnerable and FSM learners. This is obvious in the discussions of progress towards targets as shown above.
SLT have monitored planning and books for evidence of effective differentiation. This is an area that will be continued to be embedded. 
Moving forwards, training on unconscious bias would be beneficial.
5. Run Tailored Parent Workshops
5.1, Organise termly workshops for parents,
Workshops have been run in reading.
Parents have been invited to sessions on a Wednesday fortnightly to provide support for behaviour and wellbeing.
FSM officer /ALNCo / deputy head has worked with targeted parents to fill in grants and JAFF referrals in order to gain support when needed.
ALNCo has worked with SPACE in-reach officer to offer support and ways forward for vulnerable pupils. 
Moving forward, workshops for all parents looking at wellbeing, behaviour, supporting learners, etc. would be beneficial.

















School Development Targets 2025-26

Improve Standards of Writing across the School
 By further embedding opportunities for pupils to develop their extended writing focusing on providing stimulating opportunities, developing grammatical correctness, and providing quality feedback to pupils to move the learning forward


Strengthen Assessment Procedures 
by focusing on robust assessment in learning techniques at a classroom level in addition to implementing collaborative tracking systems that informs appropriate support and provision including additional learning intervention support.

Further Develop Children’s Independence
through Enhancing the Use of Our Bespoke Framework, Developing Provision
Learning Areas and Providing Increased Inquiry based Learning Opportunities
School Contact Information
Chair of Governors: Aled Hopkin (c/o Ysgol Gymraeg Penalltau)
Head teacher: Mr Thomas Rainsbury, Ysgol Gymraeg Penalltau
Cwm Calon Rd, Penallta, Caerphilly, CF82 6AP
Telephone – 01443 862974           E-Mail: ysgolpenalltau@sch.caerphilly.gov.uk

Other Contact Details
Caerphilly County Borough Council – Local Education Authority
Director of Education and Leisure - Mrs. K Cole, Tŷ Penallta, Tredomen Telephone (01443 815588)    www.caerphilly.gov.uk   

The school’s prospectus is updated annually and is available to all on the school’s website.
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